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ABSTRACT: 





Studies the reading interest and information eliciting sources of 130 school going children of two leading English-medium schools in Rourkela, India and identifies factors that hinder the development of reading interests. Suggests measures required for improvement.
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INTRODUCTION





Learning which starts right from birth en-tails acquiring knowledge about various phenomena and understanding them. The more a person reads, the more a person learns. Reading, the art of interpreting printed and written words (Devarajan, 1989) is one of the most effective pro-cesses of conscious learning. William S. Gray (ibid) is of the opinion that reading influences the extent and accuracy of in-formation as well as the attitudes, morals, beliefs, judgement and action of readers.





A creative and pragmatic education involves the habit of personal investigation. The art of personal investigation requires self study to be followed by self thinking and analysis. Self study, i.e. reading at one’s own accord requires a habit which is technically known as reading habit (Srivastav, 1958).





Reading makes way for a better  under-standing of  one’s own experiences and it can be an exciting voyage to self disco-very. “The reading habit is best formed at a young impressionable age in school, but once formed it can last one’s life” (Choudhury, 1990; p 87).





To know about the world and its envi-ronment, a child helps himself through reading books, newspapers and other ma-gazines (Sharma, 1978). Once the child has been taught to read and develop a love for books, he can explore for himself the wealth of human experience and knowledge. Children, missing  the oppor-tunity of getting in touch with books at this stage, find it hard to acquire reading habit in their later years. According to Dave (1977)


 “ ... reading is an intellectual action which is possible only if a man has formed a habit of reading and practising it since childhood”.





The reading habit, therefore, plays a very crucial role in enabling a person to achi-eve practical efficiency. “Laws die but books never.”  Indeed, books are the most suitable medium through which know-ledge is transmitted from generation to generation. Naik (1976) said, “books, yield their best to you, if you read them at the age at which each particular masterpiece can ideally be chewed and digested”.





METHODOLOGY AND STUDY POPULATION





The questionnaire method was employed for the collection of data. The ques-tionnaire was distributed to a selected group of 145 students from two leading English-medium schools of Rourkela. Out of 145, a total of 130 questionnaires [69 from Kendriya Vidyalaya (KV) and 61 from Deepika English Medium School (DEMS)] were returned by the respon-dents. Thus, the percentage of responses is 89.65%.





In the analysis and interpretation of data, the chi-square method was applied to test the level of significance of the views of the respondents.





AIMS AND OBJECTIVES





The main objective of the study was to understand the reading interests and in-formation use habits of the school going children. Specifically, the study aimed at identifying :





a)    the reading interests of the children;


b)   the priorities of school children for reading different subjects and forms 


       of  reading materials;


c)    the mount of time spent by them in reading;


d)   the  libraries and  their sources of reading materials on which the school children depend most;


e)  the major factors that hinder their      leisure reading; and


f)   the measures needed  for improve-ment of existing library facilities.





SCOPE AND LIMITATION





The present study is confined to the cri-tical analysis of reading interests and in-formation use habits of the school going children of both sexes. However, the  study has the following limitations since,





a)	it investigated the information use habits and reading interests of  stu-dents exclusively of English medium schools (limitation by type of res-pondents);


b)	it covers only the students of two schools of Rourkela (limitation by type of institution/school and terri-tory);


c)	it included the students of standard VIII, IX and X only (limitation by level of studies/ education); and


d)	it considered only those students above the age of 13 (limitation by age)


�
SAMPLE CHARACTERISTICS





Of the total sample of 130 (boys 55.38% and girls 44.62%), 30% belonged to standard VIII, 44.6% standard IX, and the remaining 25.4% to standard X.





ANALYSIS AND INTERPRETATION OF DATA





The primary data collected from 130  respondents formed the base of the study. For the analysis, the following factors were considered:


(i)  reading interests by form of docu-ments; 


(ii)   time spent on reading; 


(iii) reading interests relating to subject text books; 


(iv)  adequacy of reading resources; 


(v) approach to various sources of information; and 


(vi) factors that hinder the respondents from regular reading.


Since at 5% level of significance for 24 degrees of freedom (2c > (2t, there is asignificant difference found in the opinion of respondents with regard to their interests by form of reading materials. Table 1 shows that 67 (97.1%) respon-dents of K.V. and 56 (91.8%) respon-dents of D.E.M.S felt reading newspapers was most significant. Reading textbooks occupied second position in the order of priority for 60 (86.95%) and 52 (85. 24%) respondents of K.V. and D.E.M.S respectively. On the other hand, their reading interest in journals, novels, dramas and comics was not so significant. The form of document that drew the least attention  of the students from both the schools was drama.
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Table 1 :  Distribution of  Respondents according to  Reading Interests


  by Form of Documents





  Reading interest		Most significant		Less significant		Total


  by form of 		_______________            ______________


  Documents		K.V.	D.E.M.S	K.V.	D.E.M.S


  Newspapers		67	    56		02	   05		130


  Text books		60	    52		09	   09		130


  Magazines		43	    36		19	   27		125


  Story books		41 	    43		28	   18		130


  Poetry			23	    18		28	   30		  99


  Comics			13	    11		47	   38		109


  Journals		12	    09		07	   12		  40


  Novels			12	    17		22	   15		  66


  Drama			07	    06		19	   13		  45


                                         278            248                    181          167                     874 


		





(2c = 221.7	dF = 24		(2t = 36.415	(2c   > (2t 	Significant


Table 2 :   Distribution of  Respondents by the Time  Spent in Reading 





   Time spent		     At Home 		     At Library


   per day		----------------------	 ---------------------


			K.V. 	D.E.M.S.	K.V.	D.E.M.S.





   Less than		 0	    0		56	    51


    an hour


   1 - 2 hours		 0	    0		13	    10


   2 - 3 hours		12	  14		 -	      -


   3 - 4 hours		20	  15		 -	      -


   4 - 5 hours		28	  21		 -	      -


   More than		09	  11		 -	      -








�
Table 2 indicates that 56 (81.15%) respon-dents of  K.V. and 51 (83.60%) of D.E.M.S read less than an hour  (i.e. the library period) daily in the library. However,13 (18.84%) and 10 (16.39%) respondents of K.V. and D.E.M.S. respectively spent 1-2 hours daily in the library, which may be due to availability of school library or other public library close  to their loca-lity. On the other hand, less than half of the students i.e. 28 (40.57%) and 21 (34.42%) of K.V. and D.E.M.S. respectively, read for 4 to 5 hours a day at home. The number of  respondents of K. V. and D.E.M.S  who read for more than 5 hours a day was however 9 (13.04%) and 11 (18.03%) respectively.  





Table 3 depicts that 53 (76.81%) and 46 (75.4%) respondents of K.V. and D.E.M.S. respectively assigned top priority to chemistry among prescribed subjects. On the other hand, 51 (73.91%) respondents of K.V. considered Mathematics under top priority compared to 52 (85.24%) respondents of D.E.M.S. Subjects like Biology and Physics figured next in terms of priority to most of the students. Interestingly, the subject that drew least interest of the respondents is Hindi.





About three-fourth of the total respon-dents, i.e. (49 (71.0%) from K.V., and 51 (83.6%) of D.E.M.S. considered their library resources as adequate (Table 4). On the other hand, only 20 (28.98%) respondents of K.V. and 10 (16.39%) of D.E.M.S. indicated that their library resources were not adequate.





Table 5 indicates that 48 (69.56%) respondents of K.V. and 47 (77.04%) of D.E.M.S. were satisfied with the existing library services provided. However, 21 (30.43%) and 14 (22.95%) respondents of K.V. and D.E.M.S. respectively were not satisfied with the present library services. It is found from the test that (2c  < (2t, hence, there is no significant difference about the opinion relating to different sources of information.


�
Table 3 :   Distribution of Respondents according to their Reading Interests 


of  Prescribed Textbooks.





 Textbooks		  Top Priority		Low Priority


			K.V.	D.E.M.S	K.V.	D.E.M.S





  Chemistry		53	46		16	15


  Mathematics		51	52		18	09	


  Biology		50	45		19	16


  Physics		48	50		21	11


  English		47	41		22	20


  G. Studies		45	39		24	22


  Hindi			44	36		25	25








Table 4 :   Opinion of Respondents on Adequacy of Library Resources





  Opinion	K.V.	Percentage	D.E.M.S      Percentage





  Yes		49	  71.01		  51	           83.6


  No		20	  28.98		  10	           16.39








Table 5 :  Opinion of  Respondents about their Satisfaction on the


 Existing Library Services





  Opinion	K.V.	Percentage	D.E.M.S	Percentage





  Yes		45	   69.56		  47		   77.04


  No		21	   30.43		  14		   22.95





�
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�
Teachers are found to be the source of information for 43 (62.31%) respondents of K.V. and 41 (67.21%) respondents of D.E.M.S. However, for 15 (21.73%) and 12 (19.67%) respondents of K.V. and D.E.M.S parents are the source. Only 6 (8.69%) respondents of K.V. and 4 (6. 55%) of D.E.M.S., indicate that their chief  source of information is the library (Table 6). The degree of weightage assigned by the respondents on the libraries and friends as their source of information seems to be insignificant. It is observed that the chi-square value is less than that of tabulated value for 4 degrees of freedom at 5% level of significance.


�
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Table 6 :  Distribution of  Respondents by their Approach to Different


 Sources of Information





   Sources		K.V.		D.E.M.S.		Total





   Teacher(s)		43		  41			  84


   Parents		15		  12			  27


   Library(ies)		06		  04			  10


   Friend(s)		05		  03			  08


   Other(s)		00		  01			  01





			69		  61			130


	(2c    = 1.794		dF = 4		(2t   = 9.488


	(2c  <	(2t   		Not significant





Table 7  :  Distribution of Views of the Respondents on the Major Factors that Hinder


 from Leisure Reading





   Major factors			K.V.	   D.E.M.S.    	  Total





   HomeTask			30	       25		    55


     (assigned by teachers)


   TV Programs			21	       18		    39


   Tuition			09	       08		    17


   Games/Sports			08	       07		    15


   Others			01	       03		    04


				69	       61		  130


		


	(2c    = 1.325		dF = 4		(2t   = 9.488


	(2c  <	(2t   		Not significant





�
This means that there is no significant difference about the opinions expressed by the respondents from both the schools.





The figures in Table 7 shows that 30 (43.47%) respondents of K.V. and 25 (40.98%)  of D.E.M.S. were of the view that the heavy home task assigned by the teachers becomes the major hindrance for leisure reading. Television programs was the next major factor which prevented 21 (30.43%) respondents of K.V. and 18 (29 .5%) respondents of D.E.M.S. respective-ly from their reading. On the other hand, only 9 (13.04%) and 8 (11.59%) respon-dents of K.V. and D.E.M.S. respectively felt their tuition was a serious impediment that prevented them from leisure reading.


�
SUGGESTIONS





For inculcating the habits of reading from the childhood, the school libraries should:


(i)	Create an environment conducive to


	reading, so that the  children  feel at


	home and comfortable;


ii)	Offer quick and adequate service and, if necessary appoint more qua-lified staff to engender and sustain the interests of their students;


iv)	request teachers to encourage the students to read more books, maga-zines and newspapers regularly;


v)	request parents to subscribe to good newspapers and magazines for their homes matching the tastes of their children; and


vi)	request schools to organize debate and essay competitions, story hours, chat shows, exhibitions, quiz hours, etc., at regular intervals so as to generate reading interest and infor-mation gathering habit.





CONCLUSION


Librarians and teachers should encourage the students to improve their knowledge by reading books, newspapers, magazines and journals, and provide them the nece-ssary guidance as to what to read, how to read and make profitable use of the libra-ry. Provision should be made for suffi-cient reading materials. To ensure effec-tive use of the library, the librarian should be in teachers role and a teacher in librarian’s role.





The reading habits among the school chil-dren should generate spontaneously ra-ther than through impositions, because reading is a creative activity and is in-volved deeply with all phases of life. The school students should, therefore, be taught to use this powerful tool most effectively.
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Appendix 





QUESTIONNAIRE





1.	NAME OF THE RESPONDENT:





2.	DATE OF BIRTH:





3.	ADDRESS: 	QRS. NO:


			SECTOR:


			ROURKELA:





4.	NAME OF THE SCHOOL:





5.	STATE THE CLASS TO WHICH YOU BELONG:





6.	SEX (PL. TICK):			MALE (  )	FEMALE (  )





7.	OCCUPATION OF FATHER:





8.	RANK THE READING INTEREST OF THE FOLLOWING DOCUMENTS BY FORM (PLEASE TICK)





	READING INTEREST IN 	MOST SIGNIFICANT 		    LESS SIGNIFICANT





	Text Books			(  )				(  )


	Journals				(  )				(  )


	Magazines				(  )				(  )


	Newspaper			(  )				(  )


	Comics				(  )				(  )


	Story Books			(  )				(  )


	Poetry				(  )				(  )


	Drama				(  )				(  )


	Novels				(  )				(  )





9.	WHICH OF THE FOLLOWING PRESCRIBED TEXT BOOKS YOU USE MOST


	(PRIORITYWISE PL. TICK)





	TEXT BOOK		        TOP PRIORITY			LOW PRIORITY





	A. ENGLISH			(    )				(    )


	B. MATHEMATICS			(    )				(    )


	C. PHYSICS			(    )				(    )


	D. CHEMISTRY			(    )				(    )


	E. BIOLOGY			(    )				(    )


	F. G. STUDIES			(    )				(    )


	G. HINDI				(    )				(    )


10.	DO YOU READ NEWSPAPER DAILY 





	(PL. TICK)		YES	(   )			NO 	(   )





	IF YES, PLEASE SPECIFY THE NAME OF THE NEWSPAPER 


	______________________________________________________


	______________________________________________________


	______________________________________________________





11.	ON WHICH SUBJECTS DO YOU NEED INFORMATION FREQUENTLY (PLEASE 	SPECIFY)


	______________________________________________________


	______________________________________________________


12.	DO YOU FEEL THAT THE EXISTING RESOURCES OF YOUR LIBRARY IS ADEQUATE?


					YES	(   )	NO	(    )





13.	ARE YOU SATISFIED WITH THE PRESENT LIBRARY 	SERVICE OF YOUR 	SCHOOL?


					YES	(   )	NO	(    )





14.	WHICH OTHER LIBRARIES YOU VISIT FOR YOUR  INFORMATION REQUIREMENT   


	(PL. MENTION)


	______________________________________________________


	______________________________________________________





15.	TOTAL TIME SPENT IN READING  DAILY





	TIME SPENT			AT HOME		AT LIBRARY





	A. LESS THAN AN HOUR		    (    )				(    )


	B. 1 - 2 HOUR			    (    )				(    )


	C. 2 - 3 HOUR			    (    )				(    )


	D. 3 - 4 HOUR			    (    )				(    )


	E. 4 - 5 HOUR			    (    )				(    )


	F. MORE THAN 5 HOURS		    (    )				(    )





16.	TO WHICH OF THE FOLLOWING SOURCES OF INFORMATION  YOU 	APPROACH/PREFER MOST 	(PL. TICK)


	A. LIBRARY				(    )		


	B. TEACHER				(    )


	C. PARENT				(    )


	D. FRIEND				(    )


	E. OTHER 				(     )


							(PL. MENTION) 


					       ____________________________





17.	MAJOR FACTOR (S) THAT HINDER  YOU FROM  LEISURE READING (PL. TICK)


	A.	PLAYING SPORTS /GAMES


	B.	WATCHING TELEVISION


	C.	TUITION


	D.	HOME TASKS (ASSIGNED BY YOUR TEACHER)


	E.	NONE OF THESE


	F.	OTHER (S) (PLEASE SPECIFY)





18.	PLEASE GIVE THREE MOST IMPORTANT SUGGESTIONS FOR IMPROVEMENT OF LIBRARY 	SYSTEM WHICH WOULD ULTIMATELY INCREASE  YOUR READING HABIT.





Panigrahi, C.  and Panda, K.C.
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