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Abstract  
 

Parental involvement is one of the determinants of students’ academic 

achievement. However, low parental involvement has been identified as one of 

the deterrence to improve the quality of education in Malaysia. This paper aimed 

to investigate this issue by examining the determinants of parental involvement 

at home among urban households with primary school-aged children. Using 744 

self-reported data collected through a survey on households in Klang Valley, 

Malaysia, a score of home-based involvement was constructed. The estimation of 

the home-based involvement score against socio-economic characteristics of 

households suggested that families with younger and married parents involved 

favourably more in their children’s education as compared to older and single-

parent households. On the other hand, households with both parents working 

involved less in their children’s education. However, at the same time, the 

involvement was found to be influenced positively by household income. As 

dual-earner families received larger income, this might offset the negative effect 

of dual-earner characteristic on involvement. The interaction between income 

and dual-earner variables revealed that the effect of income was canceled out 

when both parents are working, and they were from higher income group. In the 

case of middle-income group however, the higher income due to dual earnings 

did not compensate the lower commitment devoted to their children’s education, 

which led to a negative total effect. These findings suggested a dilemma faced by 

the urban families, especially those of middle income. 
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Introduction and Background  
 

Education has long been recognised as an important source of economic growth. 

Two third of Gross Domestic Product (GDP) growth is explained by cognitive 

skills of the population (Hanushek, Weissman, Jamison, & Jamison, 2008). The 

empirical evidences of positive contribution of education on the economy were 

also supported by McMahon (1998), Asteriou and Agiomirgianakis (2001), 

Petrakis and Stamatakis (2002), Self and Grabowski (2003; 2004), Lin (2003; 2004), 

Dickens, Sawmill and Tebbs (2006), The International Institute for Applied 

Systems Analysis (IIASA) (2008), Aghion, Boustan, Hoxby, and Vandenbussche 

(2009), Barro (2013), Pegkas (2014), and Liao, Du, Wang, and Yu (2019) among 

others. Education is also an essential mechanism to eradicate poverty as the 

probability of escaping poverty is associated with an increase in education (Patel, 

2014). 

According to a survey by the Ministry of Education Malaysia (MOE) in 

2011, on average, a typical Malaysian student spends 52% of his or her time daily 

at home and with the community, and another 15% at school. As children spend 

most of their time at home and school, these institutions are deemed very 

influential on students’ performance. Thus, it is important for parents and 

teachers to cooperate to ensure that the children get the best education that will 

consequently shape their future. Past studies have called the idea of interaction 

and cooperation between parents, children, and teachers in the children’s 

academic matters as parental involvement. Parental involvement in children’s 

education can take place at home and at school. School-based parental 

involvement may include parent-teacher interaction about children’s academic 

performance and parents’ involvement in school-related activities. On the other 

hand, parental involvement at home includes their direct involvement in 

children’s learning activities such as reading and helping with homework, and 

indirect involvement through anticipating and planning the homework 

(Wingard & Forsberg, 2009). 

There are numerous evidences on the positive effects of parental 

involvement on children. The most discussed positive effect was on students’ 

academic achievement (White, 1982; Astone & McLanahan, 1991; Ho & Willms, 

1996; Hill et al., 2004; Malecki & Demaray, 2006; Stylianides & Stylianides, 2011; 

Jeynes, 2012; Nguon, 2012; Usher & Kober, 2012; Chowa, Masa, & Tucker, 2013; 

Pavalache-Ilie & Tirdia, 2015; Ubale, Abdullah, Adam, & Embong, 2016; Park, 

Stone, & Holloway, 2017; Amponsah, Milledzi, Ampofo, & Gyambrah, 2018; 

Cabus & Aries, 2017; Gan & Bilige, 2019). In addition, several studies have found 

that parental involvement also induces good behaviours such as reducing 

absenteeism and dropouts, as well as increasing the motivation to learn among 
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the students (El Nokali, Bachman, & Votruba-Dzral, 2010; Hango, 2007; McNeal, 

1999; Usher & Kober, 2012; Chowa et al., 2013; Patel, 2014; Ruholt, Gore, & 

Dukes, 2015). 

The Malaysian government has recognised the importance of parental 

involvement as a tool in improving students’ performance and quality of 

education. In the Malaysian Education Blueprint 2013-2025, toolkits to encourage 

parents' involvement were introduced as a national initiative to help the parents 

be more engaged in their children’s education matters (Ministry of Education 

Malaysia, 2013). The toolkit for the parents-school relationship is called Sarana 

Sekolah and the toolkit for parent-children relationship is called Sarana Ibubapa. In 

Sarana Ibubapa, a survey and guidelines are provided for parents to analyse their 

own weaknesses and strengths in educating their children focusing on four 

angles: providing a conducive learning environment at home, allowing social 

interaction, and giving academic support, and communicating with the children. 

Additionally, parents are also encouraged to discuss with the Parents-Teachers 

Association (PTA) and other parents to increase their knowledge on the best 

parental involvement practices. 

The government introduced this initiative due to the concern over the 

lack of parental involvement among Malaysian parents. According to a report on 

Malaysian education performance by the World Bank (2013), low parental 

involvement was one of the key constraints in improving the quality of basic 

education in this country. Time constraint and inability to properly express their 

concerns or ideas were among parental involvement deficiency reasons. Patel 

(2014) found that some parents from lower-income groups were not actively 

involved in their children’s education because they put their total trust in the 

teachers and school's hands. More than half of the low-income parents were not 

interested in having more interactions with the school as they think that the 

school and teachers know their jobs well. Therefore, these parents put their trust 

wholeheartedly on the teachers and thought that they do not need to intervene in 

matters related to their children’s education, which is translated into lack of 

parental involvement. The parents also thought that they have been informed 

well about their children’s academic performance. Parents from low-income 

families usually assume that everything is going well with their children’s 

academic performance without knowing much about the actual progress their 

children make (Patel, 2014). This then led to a mismatch of information between 

the reality of their children’s educational achievement and their assumption. 

Patel (2014) also reported low home-based parental involvement where 

parents rarely involved in the activities to help their children at home. Most 

parents spared limited amount of time to help with their children’s homework 
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and revision as most of them could not help their children with homework 

because of their low education level. This was also highlighted in the Malaysia 

Education Blueprint 2013-2025 where parents' socioeconomic status was 

identified as a significant factor affecting children’s academic achievement 

(Ministry of Education, 2016). Khalid (2016) also provided evidence on the 

importance of parent education background as it is directly related to 

educational mobility. He found that 33% of children whose parents have no 

formal education obtained from tertiary education while the percentage was 92% 

among those whose parents have obtained tertiary education. 

Another important observation related to parental involvement is the 

increasing number of dual-earner households, especially in the urban areas. The 

increasing participation of women in the labor market has contributed to the 

increasing patterns of dual-earner families. In the field of household studies, this 

phenomenon has raised the interest on the issue of intra-household allocation of 

time. In Malaysia, women’s role in the economy has received favorable attention. 

For instance, National Policy on Women was introduced in 1985 and inclusion of 

the issues of women empowerment in the national plans serves as an indicator to 

the level of government’s commitment towards strengthening women’s role in 

the economy and consequently had been identified as a contributing factor to the 

increased participation of women in the labor market (Ramli et al., 2013). In the 

period of 1990 to 2016, women’s participation increased from 47.8% to 54.3% 

(“World Bank”, 2017). The highest percentage of women involved in the labor 

market fell within the age group between 24 and 44 years old. This age group 

coincides with marriage and childbearing period. The greater access and 

opportunities for women in education have provided a platform for them to 

participate in the labor market (Ramli et al., 2013). One potential issue that may 

arise from the increased number of dual-earner households is less time spent by 

the parents on their children. Nock and Kingston (1988) highlighted in their 

study that parents in dual-earner families spend less time with children 

compared to single-earner families. Hofferth and Sandberg (2001) found that 

maternal employment will lessen mothers' time to interact with their children, 

such as less time in reading together or helping with homework. 

The issue of middle-income squeeze in Malaysia is also worth 

concerning. In a recent report on the state of Malaysian households, Khalid 

(2016) provided evidences of middle-class squeeze phenomenon. Comparing 

parents' income to their first child, Khalid found that children belonged to third- 

and fourth-income quantile did not do better than their parents in terms of 

income. Their income was found to be either at the same level as their parents or 

decreased. Additionally, Kaur (2016) reported that the recent upsurge in food 
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prices has pushed the cost of living up, which has reportedly affected the urban 

middle income. Thus, Malaysia was urged to formulate appropriate policies to 

cater for its middle-income group (“World Bank”, 2017.) The sluggish 

educational mobility among the lower income families might later result in 

persistent social inequality among Malaysians. 

In addition, parental involvement in children’s education is becoming 

increasingly important during school lockdowns due to COVID-19 pandemic. 

Online learning requires readiness and commitment of the students where 

during remote learning period only parents could provide guidance, monitoring 

and motivation to the students. 

To this end, this study was set to examine the determinants of parental 

involvement focusing on home-based involvement in the context of Malaysian 

urban households. The objectives were twofold: first, to explore the level of 

parental involvement at home among urban parents; and second, to examine the 

determinants of parental involvement level with particular interest on the role of 

dual-earner characteristic. This study focused on the level of home-based 

parental involvement for families with primary school-aged children. This paper 

is arranged as follows: Section 2 provides a review of the relevant literatures, 

Section 3 discusses the methodology used, Section 4 presents the results, 

followed by the discussion in Section 5 and the final section concludes. 

 

Literature Review 
 

Conceptualisation of Parental Involvement 
 

The definition of parental involvement varies among researchers. Cotton and 

Wikelund (1989) defined parental involvement as the participation of parents in 

their children’s education. The United States No Child Left Behind Act (2001) 

defined parental involvement as “the participation of parents in regular, two-

way and meaningful communication involving student academic learning and 

other school activities, including ensuring that parents play an integral role in 

assisting their child’s learning; that parents are encouraged to be actively 

involved in their child’s education at school; that parents are full partners in their 

child’s education and are included, as appropriate, in decision-making and on 

advisory committees to assist in the education of their child” (Department of 

Education United States, 2004). Meanwhile, according to Muller (1995), parental 

involvement is the interaction between three capitals, namely social, human and 

financial capitals. Robinson and Harris (2014) suggested that parental 

involvement includes parents’ communication with their children and their 

cooperation with the teachers and the academic institution, with the objectives to 

improve the academic performance of their children. Miksic (2015) defined 
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parental involvement as the way parents provide psychological and emotional 

support to their children, such as providing motivation or doing activities 

together at home and at school. This is apparently in line with the idea that 

parental involvement refers to being concerned or emotionally connected as 

suggested by Wingard and Forsberg (2009). In sum, parental involvement can be 

defined as interactions between parents, children, and school where human, 

financial, and social capitals are utilised. Parental involvement can be categorised 

into school-based involvement and home-based involvement. Home-based 

involvement deals with parents’ interaction with their children where education 

is concerned while school-based involvement concerns parents and school 

relationships. In this study, the focus was given to home-based involvement. 

 

Determinants of Parental Involvement 
 

Previous studies advocated the importance of parental involvement in children 

education and it is most crucial for children from low-income families (Cotton & 

Wikelund, 1989). It has the potential to offset the effect of constrained economic 

resources in an economically disadvantaged family so that the children could 

enjoy the same benefit of education as the well-off (Hango, 2007). Despite the 

said benefit of parental involvement for lower-income group, a large number of 

literature found that parents from lower socioeconomic status involved less in 

children education (Epstein & Becker, 1982; Astone & McLanahan, 1991; Balli, 

Demo, & Wedman, 1998; Fantuzzo, Tighe, & Childs, 2000; McLanahan, 2004; 

Green, Walker, Hoover-Dempsey, & Sandler, 2007; Ji & Koblinsky, 2009; Majzub 

& Salim, 2011; Stylianides & Stylianides, 2011; Ho & Willms, 1996; Usher & 

Kober, 2012; Vellymalay, 2012; Oswald, Zaidi, Cheatham, & Brody, 2018; 

Cashman, Sabates, & Alcott, 2021). Socioeconomic status is an important 

indicator when examining the level of parental involvement. Family background 

could include financial capital (income), human capital (parents’ level of 

education) and social capital (the interactions between parents and children). 

Parents’ education level is one of the undeniably important human 

resources in a family. As mothers are more likely to spend more time with their 

children, they play a substantial role in the children’s intellectual development. 

Mothers’ academic credential was found to be significant in determining the 

level of parental involvement in children’s education (Baker & Stevenson, 1986; 

Kohl, Lengua, & McMahon, 2000; Yulianti, Denessen, & Droop, 2018; Brossard et 

al., 2020). Mothers with higher education attainment were found to interact and 

involve more frequently with their children as compared to low educated 

mothers (Sayer, Gauthier, & Furstenberg, 2004). Hapsari, Sugito, and Fauziah 

(2020) reported that mothers play a greater role during online learning due to 
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COVID-19. They further emphasised the importance of mother’s education 

background. Meanwhile, Zick, Bryant, and Österbacka (2001) examined the role 

of father’s education on parental involvement and found positive result in which 

the more educated the father, the higher the frequency of both parents playing 

with their child and doing activities together. They suggested that more 

educated parents will try to dedicate their time with their children. This is 

further supported by Lee and Bowen (2006) who found that parental 

involvement was much higher for parents with 2-year college degrees and above, 

particularly in parent-child discussions at home and school involvement. These 

parents also placed higher expectation on their children to succeed academically. 

Differences in parental involvement could also be derived from 

differences in the characteristics of the households. A study by Astone and 

McLanahan (1991) and Oswald et al. (2018) showed that parental involvement 

depends on the parents' marital status. They reported a significantly lower 

involvement of those from single-parent households.  Meanwhile, Kohl et al. 

(2000) suggested that single parents will be more likely to have a direct 

involvement with their child at home rather than involve in school activities due 

to time constraint. Parents’ age and family size could also provide the 

explanation for the variation in parental involvement level. A study by Amato 

and Rivera (1999) found a negative relationship between parents’ age and 

parental involvement in which older parents involved less. Stylianides and 

Stylianides (2011) reported that children from higher socioeconomic status and 

those who were the only child spent less time in childcare centers, suggesting a 

high level of parental involvement. Cashman et al. (2021) examined the role of 

wealth in determining parental involvement on low-achieving child and found, 

unsurprisingly, lower involvement of families facing higher financial constraints. 

In the Malaysian context, the study on parental involvement has been 

rather active with mixed findings. Looking into home-based involvement, 

Vellymalay (2012, 2013a, 2013b) reported different findings between Indian and 

Malay families when looking into the role of socioeconomic characteristics in 

determining level of home-based parental involvement. Among Indian families, 

education, income and employment status explained the variation in the level of 

parental involvement while none of those characteristics matters for Malay 

families. Vellymalay (2013b) attributed the contradictory findings that his 

respondents were students of a highly performed school and thus parents were 

aware of the importance of their children’s education regardless of their 

socioeconomic status. He also found that other than socioeconomic status, 

characteristics of the household contributed to the level of involvement. In 

particular, he looked at the impact of household size on level of commitment and 
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found that larger households often involved less in matters related to their 

children’s education (Vellymalay, 2013a). 

Meanwhile, Abd. Hamid, Othman, Ahmad, and Ismail (2011), Zakaria 

and Mohd. Salleh (2011), Syed Hassan, Mansor, and Hashim (2015), Ab. Latif and 

Abdullah (2016), Ngu, Hanafi, and Taliskhan (2016), and Yusoff and Azman 

(2018) studied the impact of parental involvement on students’ academic 

achievement. Most studies reported significant contributions of parental 

involvement on children’s education outcome. Abd. Hamid et al. (2011) 

investigated the impact of parental involvement on academic achievement 

among children from poor households where they found significant 

relationships between all elements of involvement to students’ achievement even 

though the levels of involvement were reported to be between moderate and 

low. Parental involvement was measured using Inventory of Parental Influence, 

which covers three elements: discussion, care and communication. Yusoff and 

Azman (2018)’s findings indicated importance of parental support in 

determining students’ work achievement via students’ participation in schools or 

academic activities. Two constructs represent parental support; both related to 

parental concern over school activities and motivation to study hard at school. 

Zakaria and Mohd also reported a significant contribution of parental 

involvement. Salleh (2011), Syed Hassan et al. (2015) and Ngu et al. (2016).  

In contrast, Mahamud, Che Hassan, and Mohd. Fakhruddin (2018) 

evaluated the achievement of Sarana Ibubapa by looking at home-based parental 

involvement, communication and support for children education. The self-

reported score of involvement in children’s education matters was high while 

communication and support were moderate among the selected parents. 

Although the parents reported high involvement, the authors, however, found 

no relationship between the parental involvement and their children’s academic 

achievement. 

Various reasons explained low involvement among parents, especially 

those belonging to lower socioeconomic status. The important constraint facing 

these parents is time (Epstein & Becker, 1982; Lareau, 1987; Thomson, Hanson, & 

McLanahan, 1994; Stylianides & Stylianide, 2011; Usher & Kober, 2012). Cabus 

and Aries (2017), on the other hand, found that parental involvement differs 

according to the order of birth, which is higher for earlier children. 

Socioeconomically disadvantaged parents are mostly from working class and 

would not have much time to spare for their children. Lack of financial resource 

also plays a key role in explaining the lower involvement of parents from lower 

socioeconomic group (Thomson et al., 1994; Cashman et al., 2021), which 

restricted the ability of the parents to provide favorable home environment for 
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the children (Usher & Kober, 2012). Cashman, Batthacarjhea, and Sabates, 

(2020)’s study on parental involvement during lockdowns found that more 

affluent families have better resources to be involved in their children’s 

education at home. 

Some other studies highlighted lack of human capital such as skills to 

educate the children (Lareau, 1987), lack of confidence (Cotton & Wikelund, 

1989) and an unclear prospect of the roles that they can play in their children’s 

education (Usher & Kober, 2012) as barriers to parental involvement among 

these parents. Sometimes, parents were reluctant to get involved due to low self-

esteem of feeling unwelcome at schools (Cotton & Wikelund 1989). Ruholt et al. 

(2015) proposed that parenting style that was shaped by parents’ backgrounds 

and experiences during childhood as the explanation for the low involvement. Ji 

and Koblinsky (2009) found that communication and language as the barriers to 

parental involvement among low-income Chinese immigrants. Although these 

parents have high aspirations and expectations for their children to succeed, 

language barriers and time constraints have made it difficult for them to get 

involved in their children's education. Barriers in the form of lacking human 

capital were magnified during the pandemic when parents had to assume 

different roles during the remote learning period (Garbe, Ogurlu, Logan, & 

Cook, 2020; Koskela, Pihlainen, Piispa-Hakala, Vornanen, & Hamalainen, 2020), 

and most of them were unprepared for the shift of responsibilities due to lack of 

knowledge or pedagogy (Garbe et al., 2020).  

 

Parental Involvement among Dual-earner Households  
 

The increased participation of women in labor market subsequently led to the 

rise in proportion of dual-income earner households, which brought change to 

the maternal and paternal roles in a household. Past researches that delved into 

examining the effects of dual-earner characteristics of a household on parental 

involvement have mostly agreed that parents in dual-earner families spent less 

time with their children compared to single-earner households (Nock & 

Kingston, 1988; Hewlett, 1991; Suppal & Roopnarine, 1999; Hofferth & Sandberg, 

2001). However, there were a few studies that reported contrasting findings, such 

as Bianchi (2000) and Zick et al. (2001). Bianchi (2000) reported that the level of 

involvement was not different between single and dual-earner households due to 

increasing awareness among parents on education's importance. Moreover, dual-

earner families had better financial resources and were willing to spend the 

available time to help their children to succeed in education. Zick et al. (2001) 

reported that parents in dual-earner households spent more time with their 

children in reading and helping with homework compared to parents in single-
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earner families. They suggested that although working mothers in dual-earner 

families might have less time to spend with their children, but they optimised the 

available time and used it productively on activities that provided most benefit 

to the children. 

Muller (1995) proposed that mothers’ employment status as a 

determinant of parental involvement levels in dual-earner families in which part-

time working and educated mothers were found to have the highest level of 

involvement with their child because they have the ability to balance the time 

between working and child-care. Correspondingly, Manhas (2013) found that 

parental education in dual-earner families had a positive correlation with 

parental involvement level. She suggested that mothers still had higher 

involvement with their children despite working as they tried to allocate their 

time to participate in children’s activities. A study by Gleditsch and Pedersen 

(2017) found that parents in dual-earner families tend to involve more in 

motivating their children by giving praises and affection and involving less in 

disciplining them. The rise in dual-earner families led to an increasing role of 

fathers in their children’s education. Bianchi (2000) suggested that fathers are 

more involved with their children in modern dual-earner families than 

traditional single-earner families. Furthermore, Zick et al. (2001) found that 

fathers’ involvement in helping children doing homework and reading was 

higher in dual-earner households. Craig and Churchill (2020) examined dual-

earner households’ work and care during COVID-19 and found that lockdowns 

had resulted in lower paid work, particularly among mothers and increased 

childcare among fathers with reported reduction in satisfaction over work-life 

balance. 

 

Materials and Methods 
 

The analyses performed in this paper were based on primary data collected 

through a survey conducted in 2015 on households with primary school-aged 

children. The reasons to focus on households with primary school-aged children 

are two-fold. Firstly, we wanted to ensure households' homogeneity as primary 

education is compulsory education years in Malaysia. As much as 2000 

questionnaires were distributed in Klang Valley areas, 1150 were returned and 

only 744 responses were considered for analysis after eliminating the missing 

values. Nine items were forming the home-based involvement; the items are 

presented in Table 1 and are ranked based on their mean scores. The respondents 

were required to indicate each listed item's frequencies based on 5 Likert scales 

ranging from 1 – never to 5 – often. The Cronbach’s Alpha for parental 
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involvement construct was 0.862, suggesting an internal consistency of the items 

to be used as parental involvement measures. 

 

Table 1: Items of Parents’ Home-based Involvement 
 

No. Statement Mean score 

1 Motivate the children to study hard 4.41 

2 Provide the necessary facilities and equipment 4.23 

3 Obtain feedback from teachers regarding children’s 

academic achievement 
4.22 

4 Discuss with children regarding their interest 4.10 

5 Assist children with their homework 4.09 

6 Discuss with children on education planning 4.01 

7 Take part in religious activities with children 4.00 

8 Reading together 3.89 

9 Take children to participate in community activities 3.63 

Source: The authors. 

 

To identify the factors influencing home-based involvement among 

urban households in Klang Valley, the following model served as our baseline 

model: 

 

Home-based involvement = f (Gender, Marital status, Age, Dual-income 

household, Income level, Occupation, Mother’s education level, Ethnicity) 

 

Home-based involvement was measured by the sum of score of nine 

Likert items as listed in Table 1. A higher score indicates a higher level of 

involvement. The average score was 36.569 (maximum possible score is 45), 

suggesting that on average urban parents reported high involvement in their 

children’s education matters. Table 2 presents the description of the explanatory 

variables included in the model. The model was estimated using ordinary least 

square technique (OLS). 

 

Table 2: Description of Independent Variables 
 

Variable Description Expected sign 

Gender Male; female (reference group) + 

Marital status Married (reference group); single 

parent; guardian 

- 

Age Continuous variable - 
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Dual-income 

earner 

1 = yes; 0 otherwise - 

Income level RM4000 or less (reference group); 

RM4001 – RM9000; more than RM9000 

+ 

Occupation Government (reference group); private; 

self-employed; others 

? 

Mother’s 

education level 

Degree (reference group); 

diploma/certificate; secondary school; 

lower than secondary school 

- 

Ethnic Malay (reference group); Chinese; 

Indian 

? 

Source: The authors. 

 

Findings and Analysis 
 

Table 3 presents the socio-demographic characteristics of the respondents. 

Households involved in this study were predominantly male-headed. The large 

percentage of male-headed households was in line with the fact that they were 

mostly married parents, which made 93.3 percent of the total respondents. The 

percentage of the households defined as dual-income earner households was 64.9 

percent. Dual-income and powered couples (both parents are highly educated) 

are common characteristics of urban households. 

The home-based involvement score was regressed against the socio-

demographic characteristics as specified in the estimation model. Table 4 

presents the results of the econometric estimation. Collinearity statistics of 

Tolerance and VIF did not suggest any problem of multicollinearity for our 

baseline model. We excluded the household heads' education from the 

regression because it was highly correlated with mother’s education due to the 

aforementioned powered-couple phenomenon. Furthermore, the inclusion of 

household heads’ education level did not contribute to a significant increase in 

the model's overall fitness. In Model 2 we estimated the same model with 

additional interaction terms between dual-income characteristics and household 

income levels. The F-statistics indicates the models were significant (p<0.05), 

suggesting their usefulness in explaining home-based parental involvement in 

children’s education. 
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Table 3: Socio-demographic Characteristics of the Respondents 
 

Characteristic Frequency % Characteristic Frequency % 

Household head's 

gender 

    

Household 

head's 

occupation 

    

  Male 635 85.3   Government 336 45.2 

  Female 109 14.7   Private 288 38.7 

  

 

    
  

Self-

employed 
109 14.7 

Marital status       Others 11 1.5 

  Married 694 93.3   

 

    

  Single parent 
39 5.2 

Household 

income 
    

  Guardian 
11 1.5 

  

RM4000 and 

below 
194 26.1 

  

 

    
  

RM4001 – 

9000 
337 45.3 

Ethnic 
    

  

More than 

RM9000 213 
28.6 

  Malay 632 84.9   

 
  

  Chinese 70 9.4   

 

    

  Indian 
42 5.6 

Dual income 

earner 
    

  

 

      No 261 35.1 

Mother’s education 
  

  Yes 483 64.9 

  Degree 332 44.6   

 
  

  Diploma/certificate 212 28.5   

 

    

  Secondary school 188 25.3 

 

    

  

Lower than 

secondary school 
12 1.6 

  

 

  

Source: The authors. 
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Table 4: Determinants of Parental Home-based Involvement 
 

Explanatory variables Model 1 Model 2 

Household head’s gender 1.106 (.000)* .051 (.941) 

Marital status 
 

 

 
Single parent -2.552 (.024)* -2.621 (.020)* 

 
Guardian -5.561 (.002)* -5.038 (.006)* 

Age 
 

-.099 (.001)* -.095 (.002)* 

 

Dual-income earner 
-1.756 (.001)* -.144 (.867) 

Income 
 

 

  RM4001 – RM9000 1.146 (.060)* 2.594 (.001)* 

  More than RM9000 1.652 (.023)* .791 (.626) 

 

Household head’s occupation  
 

  Private -.161 (.729) .043 (.928) 

  Self-employed .666 (.301) .660 (.304) 

  Others 1.435 (.409) 1.947 (.263) 

Mother's education level 
 

 

  Diploma -.518 (.292) -.593 (.230) 

  Secondary school -.893 (.154) -.837 (.181) 

  Others -5.083 (.003)* -4.689 (.006)* 

Ethnic 
 

 

  Chinese -.412 (.570) -.466 (.520) 

  Indian 1.304 (.137) 1.141 (.193) 

Dual-income x Income level 
 

 

  Dual x RM4001 – RM9000 
 

-2.778 (.009)* 

 

Dual x More than 

RM9000  
.044 (.980) 

Constant 41.227 (.000)* 40.285 (.000)* 

 

Adjusted R-squared 

 

.053 

 

.060 

 

F-statistics 

 

3.747 (.000)* 

 

3.810 (.000)* 

 
Note: p-value is in the parenthesis 

 *p<0.05 

Source: The authors. 

  

The second column reports the estimation of the baseline model. 

Household heads’ gender, age, marital status and household income were found 

to be significant (p < 0.005) and in line with prior expectations. Gender of the 
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household heads took a positive coefficient indicating that male-headed 

households’ involvement was significantly better compared to female-headed 

households’. Marital status was also a significant predictor; households with 

married parents had higher involvement as compared to single parents and 

guardians. Age entered negatively and as it took a continuous value, the 

coefficient suggested that the level of involvement decreased with age. The 

estimation also revealed a significant variation in parental involvement between 

dual-earner and single-earner families. Nonetheless, mother’s education does not 

play an important role in explaining the variation in parental involvement, 

except for mothers informal or no formal education categorised as “others”. 

 The estimation in the second column considered the interaction between 

dual-earner characteristics and income of the households. Overall fitness of the 

model slightly improved (R2 = 0.60). Predictors from the baseline model 

remained significant except for gender of the household heads and dual-earner 

characteristics. The interaction terms recorded a negative and significant 

coefficient for middle income families (p<0.05), while coefficient for the 

interaction between dual-earner and high income families turned to be 

insignificant. 

 

Discussion 
 

The regression results revealed that household heads’ age and gender are 

important determinants of parental involvement in children’s education. 

Households headed by males and younger parents had a significantly higher 

involvement score as compared to their respective counterparts. This reflects the 

possibilities that older parents are struggling to keep up with the ever-changing 

school syllabus besides the possibilities that younger parents are more exposed 

to parental education which was found to be a determinant for parental 

investment in terms of time spent with children. In contrast to previous studies 

that claimed mother’s education level as important determinants for parental 

involvement (Baker & Stevenson, 1986; Kohl et al., 2000; Sayer et al., 2004), our 

estimation results suggested no statistical difference in the level of involvement 

between mothers who are degree holders and those with diploma or secondary 

school qualification. The only exception was mothers with less than secondary 

education were significantly less involved as compared to mothers with a 

university degree. Higher involvement was also recorded for married parents 

compared to single parents. 

Our focus variable, the dual-earner, was negatively related to parental 

involvement. Households with working parents had lesser level of involvement, 

in agreement to findings by Nock and Kingston (1988), Hewlett (1991), Suppal 
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and Roopnarine (1999), and Hofferth and Sandberg (2001). The descriptive 

statistics showed that a larger proportion of urban households was dual-income 

earner households. If we considered only married couples, eliminating single 

parents and guardians, out of 694 married couples, 480 (69.2 percent) were dual-

income earners. To understand this negative relationship, we cross tabulated the 

dual-income factor with each home-based involvement item and found that the 

lowest involvements among dual-income earner households were recorded for 

spending time reading together, taking part in religious activities and getting 

feedback from teachers regarding their children’s academic performance. 

Indirectly, this observation suggested that parents in dual-earner families are 

facing a binding time constraint as those activities require time. This then led to 

an important concern: as the dual-earner parents in our study spent less time 

reading together, as well as getting feedback on their children’s performance, 

lack of parental involvement among these families could have a significant effect 

on children’s academic achievement as having high expectations, developing and 

maintaining communication with the children about their school activities and 

school work, including developing reading habits are key types of parental 

involvement (Castro et al., 2015). 

The negative effects of dual-earner households on involvement could be 

moderated by the higher household income earned by dual-earner families, as 

previous research had devoted the insignificant difference between dual- and 

single-earner households to the fact that the former have better financial 

resources (Bianchi, 2000). Furthermore, our baseline model results indicated that 

families with a higher household income were significantly more involved. Both 

coefficients for medium- and high-income groups were statistically significant 

with the magnitude of the difference was found to be higher as the higher the 

income was. This finding is similar to Vellymalay’s (2012) study on Indian 

families which found a positive relationship between income and parental 

involvement at home. A simple cross-tabulation revealed that majority of 

medium (63.8%) and higher (93.9%) income households were dual-earners while 

families belonged to the lower-income group were largely single-income earners. 

In other words, while higher-income allows the parents to involve more at home, 

it is an offset by the fact that they have lesser time to spend with their children. In 

fact, when we examined the relationship between income and each item of 

parental involvements, we found some offsetting effects between dual-income 

characteristics and income levels where higher-income families involved more in 

reading together, taking part in religious activities, and getting feedback from 

teachers regarding their children’s performance. On the other hand, items of 

dual-earner parents performed poorer. Moreover, there were additional elements 
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in which higher income households performed better, namely in helping with 

homework, discussing education planning, and preparing necessary facilities 

and equipment. Hence, higher income parents have greater advantages in 

getting involved with the children relative to dual-earners either in terms of 

activities that require time or require financial resources. 

To know the extent to which income offsets the negative effects from 

dual-earner characteristics, we have added the interaction terms between income 

groups and dual-earner characteristics. The resulted estimation of including the 

interaction terms is reported in the third column of Table 4. A negative 

coefficient was recorded for dual-earner - middle-income interaction, while the 

higher-income group's coefficient was insignificant. Even though higher-income 

families were involved more in their children’s education, but if both parents 

were working, their commitment level was not different from those of lower 

income. We read this finding as a full offsetting effect of a dual-earner factor for 

higher income households. On the contrary, for middle-income families with 

working parents, the involvement was predicted to be lower than those of low 

income, which means the lower involvement due to dual-earner characteristic 

was not fully compensated by the larger income that these households earned. 

This observation could contribute to the raising concern over middle-income 

squeeze issue in Malaysia. Although there is no evidence that we could provide 

on the effect of lower parental involvement among dual-earner families from 

middle income group on the children’s performance and consequently on their 

labor market outcome, however this finding could echo Khalid (2016)’s, even 

though his study is of a long-term observation. As parents belonging to this 

category showed less involvement, this could affect the children’s academic 

performance and thus the labor market outcome could consequently push the 

children down the socioeconomic ladder. 

 

Conclusions and Recommendations 
 

This research aimed at examining the factors affecting parental involvement in 

children’s education among urban households in Malaysia. Based on the data 

collected from 744 households with primary school-aged children, we found that 

the most important home-based parental involvement elements are motivation 

and communication with children. Compared to activities that require financial 

resources, lower mean scores were reported for elements involving activities that 

require time, such as reading together and taking part in community or religious 

activities. The estimation results revealed that the level of parental involvement 

is determined by the socioeconomic status of the households and the households’ 

heads. In particular, we highlighted the adverse impacts of dual-earner 
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characteristics and income levels on parental involvement which we found 

interesting and has not yet been explored so far, particularly in the case of 

Malaysia. This may likely happen as the parents need to work extra hours or take 

second job to cope with the increasing living costs, especially for those living in 

urban settings where the cost of living is much higher and, therefore, limiting 

their quality time with the children. 

Although our study was done before the pandemic, the study might shed 

some lights into parental involvement and academic performance during the 

lockdown. Lost in income might negatively affect the parents’ involvement in 

their children’s education, especially in providing physical support for online 

learning. However, it might increase the parents’ ability, especially mothers’ to 

provide more time to oversee their children’s education. Furthermore, past 

studies related to learning during COVID-19 support an increase in maternal 

involvement, highlighting the importance of mother’s education in parental 

involvement in children’s education. On the other hand, if the lockdown did not 

free up the parents’ time to increase their involvement in their children’s learning 

process, like those who are providing essential services, the movement control 

order could adversely affect the children’s academic performance. This is 

especially true given the fact that during lockdown, teachers’ role is limited to 

distance online teaching. All other monitoring roles are delegated to parents at 

home. With the absence of parents’ involvement, children’s academic 

performance will be affected. Nonetheless, we have to acknowledge that the 

forms of involvement might be different during the movement control order 

period as compared to the normal period. School closure and remote learning 

period due to COVID-19 should place the parental involvement at the center 

stage. The pandemic has forced parents, especially mothers, to play a greater role 

in their children’s education, highlighting the importance of student-centered 

learning and nurturing independent learning among the children. 

Several research limitations are worth to be highlighted in terms of 

parental involvement.  The actual hours spent on children’s educational matter, 

as well as the actual frequencies of the activities in stipulated time period. Future 

research could consider collecting actual data in terms of number of hours and 

frequency of activities to enhance the findings. Future research may also want to 

examine the long-term effects of low parental involvement, especially on the 

children's labor market outcomes. Above all, parental involvement 

measurements are still debatable among the scholars of whether tangible 

involvement or intangible involvement is more important, which are worth 

exploring in the context of Malaysian families. 
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